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 “Reading for pleasure is more important for children’s cognitive                   
development than their parents’ level of education and is a more powerful 

factor in life achievement than socio-economic background.”  

(Sullivan and Brown, 2013 ) 

At Kildwick CE Primary School, we greatly value the importance of reading. We believe 

strongly in the importance of reading as a driver of attainment across the whole primary 

curriculum but also as a source of enjoyment. 

Children value and respect books and understand their importance. Reading is promoted 

by all adults in school. We have high expectations of our children regarding reading whilst 

supporting all children in making progress in reading whilst exposing them to the wider 

What Our Children Say About Reading... 

What do you like about reading? 

I find it very fun and exciting and you can find new things and 

words you haven’t heard before. 

I enjoy the excitement and happiness it brings me. 

I think it’s relaxing. 

Some books are exciting.  

 The thing I like about reading is that I learn things from the 

books. 

What’s your favourite type of book to read? 

Roald Dahl because I like the books and they’re nice to read. 

I like comedy books and my favourite author and illustrator are 

David Walliams and Tony Ross. 

They are really good because they are different types of books like fiction 

and non-fiction. 

What do you think of the books that we have in our classrooms? 

Non-fiction because you actually learn facts. 

It is hard to choose because they are all fantastic. 

Why is it important to read? 

If you can read, you will be a lot more successful in life. 

You can get better at understanding the world around you. 

It helps you relax. 
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Through modelling, discussion and shared reading, we ensure that children 

have the right to…. 
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Our English strategy follows the 2014 National Curriculum. Our primary aim is to increase children’s confidence, 

enjoyment and ability in reading, writing and communi-

cation. We ensure that we provide all children with 

depth, breadth and ambition in their learning – ensuring 

that our curriculum is well sequenced and building on 

knowledge and skills gained as children progress through 

school. We promote a love of reading and writing where-

by children want to read and write spontaneously with 

enjoyment. We strive for our children to develop a pas-

sion for English to aid them in later life and to enable 

them to become lifelong learners. 

Reading Implementation: 

In the early stages of reading, we teach children to de-

code words using phonic skills as our sole approach. 

Systematic synthetic phonics are taught using the Little Wandle Letters and Sounds Revised programme. Children 

are introduced to synthetic phonics at the start of their Reception year and children progress through the 

scheme to the end of Year One.  We strive to ensure that children “keep up” rather than “catch up” and we offer 

early intervention when a pupil is making slower progress than expected. 

We follow the Little Wandle scheme for reading and ensure that each child is given a reading book with the rele-

vant sounds that they are learning at that time. The books are varied in their genres which encourages a love of 

different texts. Children read in a group three times a week , using the same text, following a process of decod-

ing, prosody and comprehension.  Following the comprehension session, children will take the book home. At 

this point, it is expected that they will be reading the book at 95% accuracy and with a high level of fluency. 

In Year Two and Key Stage Two, children continue to develop these skills through Guided Reading lessons which 

are taught as a whole class. Children develop further reading skills through comprehension lessons, by reading 

both independently and with an adult and by enjoying a class novel. Books and texts are specifically and carefully 

chosen for each class ensuring that progress is built on and so that a range of genres and authors are covered. 

In KS2, pupils have a weekly spelling lesson which focusses on spelling patterns as well as learning the common 

exception words for each year group. Phonics intervention is implemented in KS2 for those pupils who still need 

to access the phonics curriculum. This is a targeted intervention based on the individual need of the child.  

We want children to enjoy reading at both home and school and for parents to be on board with reading with 

their children. Our approach to reading in KS2 is that all pupils can access a class selection of recommended 

reads that cover a range of genres. These are high quality texts which have been carefully chosen to challenge 

and engage our pupils. We encourage children to read for pleasure by choosing a book that engages them and 

that they can share with an adult. Once a book is completed, children complete a task in their reading journal. 

They are encouraged to talk about the book with their peers and discuss the books and recommend them to a 

friend if they choose to.  
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Not only do we encourage our children to become confident readers and writers, but we value performance and 

the speaking and listening strands of the National Curriculum. We nurture confident children who engage in 

deep conversations and debates about topics and important issues. Children question each other in a challeng-

ing, yet respectful way, to further understanding and explore meaning. 

Drama is used to develop children’s expression and confidence and all children get the opportunity to perform 

on the stage during their time at school. We teach children to present clearly and use intonation and expression 

to capture an audience and entertain. 

We want children to enjoy reading at both home and school and for parents to be on board with reading with 

their children. Our approach to reading in KS2 is that all pupils can access a class selection of recommended 

reads that cover a range of genres. These are high quality texts which have been carefully chosen to challenge 

and engage our pupils. We encourage children to read for pleasure by choosing a book that engages them and 

that they can share with an adult. Once a book is completed, children complete a task in their reading journal. 

They are encouraged to talk about the book with their peers and discuss the books and recommend them to a 

friend if they choose to.  

 



7 

 
 
 
 
 

We base our approach to reading on ‘The Simple View of Reading’ which highlights the importance of 

a child having both the ability to decode words and to understand their meaning and context. Word 

reading skills begin in EYFS and Key Stage One with an in-depth, thorough phonics programme. Chil-

dren are also exposed to the skill of comprehension through daily story times and individual readers. 

As children move into Key Stage One, they begin to practise comprehension skills more independently 

through small group discussion and independent work. 

 

These decoding and comprehension skills are worked on in Key Stage Two. Once children become 

confident, fluent readers, we expose them to a wide variety of texts in order to increase their vocabu-

lary, which in turn improves both word reading and comprehension skills. Comprehension is practised 

in a variety of ways in Key Stage Two in order to ensure that by the time children leave Kildwick Pri-

mary School children are confident, enthusiastic and skilled readers.  
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We recognise that  the skill of having good comprehension is a complex one which encompasses 

many different strands. When teaching reading comprehension, teachers ensure that children are 

exposed to a variety of question types as seen in the table below.  

Question Strand Skill Example Questions 

Vocabulary What does (a phrase/word/group of words) 
mean? 
  
Give the meaning of the word parched in this 
sentence. 
  
Find and copy two words from the story that 
show that the ‘frog was frightened’. 
  

Retrieval Look at page 4. According to the text, what could 
you do on your space holiday ? 
  
How can you tell that the International Space 
Station is very large? 
  
Write down three things that you are told about 
the oak tree on the island. 
  

Summarise What is the main message of the poem? 
  
Below are some summaries of different para-
graphs from this text. 
Number them 1 – 6 to show the order in which 
they appear in the text. The first one has been 
done for you. 
  
Which of the following would be the most suita-
ble summary of the whole text? 
  

Inference 
Why is space tourism impossible for most peo-
ple? 

Find and copy a group of words that shows that… 

How do these words make the reader feel? 
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 Predict 
Based on what you have read, what does the 
last paragraph suggest might happen to the 
explorers next? 

Do you think that Martine will change her be-
haviour on future giraffe rides? 
Yes? No? 
Explain your choice fully, using evidence from 
the text. 
  

Identify/explain content 
Find and copy the group of words on page 9 
where Lord John’s mood changes. 

Draw lines to match each part of the story with 
the correct quotation from the text. 
  

Word choice 
What does (a word) suggests happens? 

Find and copy four words from the paragraph 
that suggest (danger). 

. . . they crossed the glassy surface of the lake.  
Give two impressions this gives you of the wa-
ter. 
  

Comparison 
How does . . .’s mood change throughout the 
text? 

According to the text, give one way that giant 
pandas are (a) similar to other bears (b) differ-
ent from other bears. 
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Reading Café 

 

Parents had the opportunity to 

come into school and read with 

their child.  

 

This was to promote the im-

portance of continuing to read 

with children even as they become 

a more independent reader. 
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World Book Day 

 

Promoting a love of reading 

through a variety of activities 

every World Book Day. 
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Reading Buddies 

 

Encouraging early reading through 

paired ‘buddy’ reading sessions 

between EYFS and Year Six. 
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Our recommended reads have been carefully selected  in order to expose our children to a wide 

range of topics, authors, cultures and characters.  High-quality modern texts make up the majori-

ty of our shelves. As well as this, we have invested in a variety of books that have characters from 

a LBGTQ+ background or black characters in order to broaden children's reading horizons. 

Year Six  
The Invention of Hugo Ca-
bret – Brian Selznick  
Clockwork – Phillip Pullman  
A Monster Calls – Patrick 
Ness  
The Many Worlds of Albie 
Bright – Christopher Edge  
The Nowhere Emporium – 
Ross Mackenzie  
Pig Heart Boy – Malorie 
Blackman  
The Pants Project – Cat 
Clarke  
Young, Gifted and Black – 
Jamia Wilson  

Year Four and Five 
Return to the Jungle - Bear 
Grylls 
A Pocketful of Stars – Aisha 
Bushby 
The House with Chicken 
Legs – Sophie 
Anderson 
How to Train Your Dragon 
– Cressida Cowell 
Varjak Paw – SF Said 
The Last Wolf – Michael 
Morpurgo 
In Darkling Wood – Emma 
Carroll 
Funky Chickens – Benjamin 
Zephaniah 

Year Three and Four 
Desirable - Frank Cottrell 
Boyce 
Little Leaders. Exceptional 
Black Men in History - Vashti 
Harrison 
Good Dog Lion -Alexander 
McCall Smith 
Scrum – Tom Palmer  
The Butterfly Lion- Michael 
Morpurgo  
The Genius Aged 8 ¼ - Jere-
my Strong  
Stone Age Boy- Satoshi Kitu-
mura  
George’s Marvellous Medi-
cine- Roald Dahl 
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In EYFS and Year One, the children are immersed in words, books and reading. Reading is a 

priority above all else and seen as a key building block in early learning. Books are available 

in different areas of provision around the classroom. Emphasis is put on orally rehearsing any 

new vocabulary across the curriculum.  

Both classes have a box of ‘sharing books’ for children to borrow and read at home with an 

adult which are high quality and specially selected texts that broaden children’s reading ex-

periences and promote a love of reading. This in in addition to the weekly reading book that 

they will bring home from our Little Wandle reading scheme. 

The children also enjoy a daily whole class story time where adults model good reading prac-

tice and promote discussion of a text. Whole class story times are a highlight of the day and 

spark discussion, writing and imagination.   
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In Year Two and Key Stage Two , children take part in a whole class guided reading sessions 

using a variety of high quality texts. This is an excellent chance for teachers to model reading 

and for children to improve their fluency skills and work on comprehending texts. 

 

Children have access to the class recommended reads and complete an activity in their read-

ing journal once they have read a book. Lower down Key Stage Two, children have access to 

‘confidence builder’ books to bridge the gap between their reading ability and the level of 

the recommended read books. Some of the Year Three children also access phonic level 

books if needed. 

  

The children enjoy a whole class book which is used to promote a love of reading and cre-

ates a stimulus to use in writing lessons. Children are inspired to write through this text with 

the use of drama and focussed comprehension sessions.  

Example class books we use in Kingfish-

ers class: 

The Hodgeheg—Dick King-Smith 

Escape from Pompeii—Christina Balit  

Beowulf—Micheal Morpurgo  
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In  Key Stage Two, a variety of reading activities take place on a daily and weekly basis. There 

are many reading and comprehension opportunities across the curriculum.  

 

Guided reading sessions are taught as a whole class through a high-quality text with targeted 
questioning based on the different strands of reading (see page 8). Children improve their 
vocabulary skills through constant exposure and discussion of new words. A focus on written 
comprehension helps children become confident in answering questions about a text. 
 
In Year Six, children work on fine-tuning their written comprehension answers in preparation 
for the end of Key Stage Two assessments. This is done in a variety of ways including whole 
class sessions, small group work and targeted interventions.  
 
In all classes, children have access to high quality recommended read texts which are fre-
quently promoted and discussed as a class. Children complete activities about these books in 
their reading journals once they have read a book and decide if they want to recommend 
that book to a friend. Children also have access to non-fiction texts including encyclopaedias 
and child-friendly newspapers. Children have the opportunity to independently read every 
day, with children listened to out loud throughout the week. 
 

Example class books we use in Owls class: 

Who Let the Gods Out?—Maz Evans  

The Great Kapok Tree—Lynne Cherry 

Journey to the River Sea—Eva Ibbotson  

The Wind in the Willows—Kenneth Graham 

Example class books we use in Eagles class: 

Holes—Louis Sachar 

Goodnight Mister Tom—Michelle Magorian 

Wonder— R.J Palacio 

Cogheart— Peter Bunzl 
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At Kildwick CE VC Primary School we teach synthetic phonics using the Little Wandle programme. 
Synthetic Phonics is a way of teaching reading and spelling. Children are taught to read letters or 
groups of letters by saying the sounds (phonemes) that they represent. Children then start to 
read words by saying the phonemes together to make a word. They also learn how to spell words 
using their phonic knowledge. The children are introduced to synthetic phonics in Reception and 
children progress through the phases during Reception and Year One. The children are taught in 
year groups for phonics lessons.  

Phonics Reading Scheme 

Reading practice sessions run in groups of six children. These sessions are timetabled three times 
a week and taught by a member of staff who has been specially trained in the Little Wandle pro-
gramme. Children will work on the same text all week and then take that book home for further 
practice.  

The books children practise reading with are matched to their phonics learning so that they get 
lots of successful practice and become fluent in reading them.  

The reading practice sessions have been designed to focus on three key reading skills:  

• decoding  

• prosody – reading with meaning, stress and intonation  

• comprehension – understanding the text  
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This programme overview shows the progression of GPCs and tricky words that we teach term-

by-term. The progression has been organised so that children are taught from the simple to 

more complex GPCs, as well as taking into account the frequency of their occurrence in the most 

commonly encountered words. All the graphemes taught are practised in words, sentences, and 

later on, in fully decodable books. Children review and revise GPCs and words, daily, weekly and 

across terms and years, in order to move this knowledge into their long term memory.  

Reception: 
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Reception Continued: 

Year One: 
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Year One Continued: 



21 

Year One Continued: 
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Year One Continued: 
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Here is a glossary of all the key phonics vocabulary we use in school..  It would be useful to 

use these words when reading at home too. 

Adjacent  

consonants  

Two or more consonants that come together in a word without any inter-

vening vowel or vowels (for example, ‘d-r’ in ‘drop’, ‘s-t-r’ in ‘strap’).  

Alien words A child-friendly term for ‘pseudo-words’  

Blend To combine individual phonemes into a whole word, working all the way 

through from left to right. Once the GPCs involved have been learned, 

blending is the key process involved in reading words effectively. Exten-

sive practice, following teacher modelling, is the key.  

Compound word A word made by joining two individual words together, for example, 

‘houseboat’ is ‘house’ + ‘boat’.  

Digraph A grapheme using two letters to represent one phoneme. With children, 

we frequently reinforce it with the mantra ‘two letters, one sound’. At 

the appropriate stage, it is useful for children to learn to use the term 

and to understand what it means.  

GPC This stands for grapheme–phoneme correspondence, the sound–letter 

relationship between each element of the alphabetic code. Written Eng-

lish is quite complex and does not have one-to-one grapheme–phoneme 

correspondence. The same phoneme can be represented by different 

graphemes in different words, and the same grapheme can represent 

different phonemes in different words.  

Grapheme A letter or group of letters used to represent a particular phoneme when 

writing. With children, we sometimes call this ‘a sound written down’, 

although, as with ‘phoneme’, it is helpful for children to learn to use the 

correct term from the beginning.  

Phoneme The smallest unit of sound that can be identified in words. We some-

times simply call this a ‘sound’, although it is helpful for children to use 

the term ‘phoneme’ from the beginning. 

Pseudo-words Simple, phonetically plausible ‘words’ that don’t actually occur in the 

English language; used (as in the Phonics screening check) to assess 

whether a child can correctly read a word they haven’t seen before, us-

ing phonic decoding; use should be confined to assessment.  

Segment To identify each of the individual phonemes in a word, working all the 

way through from left to right. This is an important first stage of writing 

(spelling) a word but needs to be practised orally first. Counting the pho-

nemes is often helpful in reinforcing this process.  
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Here is a glossary of all the key phonics vocabulary we use in school..  It would be useful to 

use these words when reading at home too. 

Sound button  A graphic device to help children recognise the separate pho-

nemes in a printed word. Sound buttons can be used as a sup-

port in the early stages of learning. For each word, a dot is 

placed under any single-letter grapheme and a short horizontal 

line under the group of letters that form a digraph or trigraph, as 

shown below.  

 

Split vowel digraph  A digraph representing a vowel sound where its two letters are 

split by an intervening consonant (for example, ‘a_e’ in ‘take’). 

Despite having a consonant in between them, the two letters 

involved (here ‘a’ and ‘e’) still count as one digraph, making one 

sound.  

 

 

 

Tricky words High-frequency words that, although decodable in themselves, 

cannot be decoded by children using the GPCs they have been 

taught up to that point. Not all high-frequency words are ‘tricky 

words’. Many tricky words cease to be tricky in the later stages 

of our programme, as more GPCs are learned.  

Trigraph A grapheme using three letters to represent one phoneme. With 

children, we frequently reinforce it with the mantra ‘three 

letters, one sound’. 



25 

There are two key components to reading: word reading and understanding. Use these 

question stems when discussing a text with your child to ensure that they have a  good 

understanding of what they’ve read. 

Vocabulary 

What do the words ...... and ...... suggest about the character, setting and mood? 

Which word tells you that....? 

In the story, ……… is mentioned a lot. Why? 

Find a word or phrase which shows/suggests that....... 

Can you explain the term________ 

What other words/phrases could the author have used instead of …….? 

Find and highlight the word that is closest in meaning to....... 

Find one word in the text which means...... 

Which keyword tells you about the character/setting/mood? 

Retrieval 

How would you describe this story/text? What genre is it? How do you know? 

How did...? 

How often…? 

Who had….? Who is….? Who did…? 

What happened to….? 

What does….. Do? 

Give one example of…. 

The story is told from whose perspective? 

Summarise 

Can you number these events 1-5 in the order that they happened? 

What happened after .......? 

What was the first thing that happened in the story? 

Which of these phrases best sum up the first 3 paragraphs… 

In what order do these chapter headings come in the story? 

What subtitle could you give to this paragraph? 

What’s the main point in this paragraph? 

 

 

For these questions, if your 

child has a longer text you 

may want to give a specific 

page number for them to 

focus on. 

These summarise questions are 

great for non-fiction texts but also 

work with fiction too. 
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Inference 

Find and copy a group of words which show that... 

How do these words make the reader feel? How does this paragraph suggest this? 

How do the descriptions of ...... show that they are ........ 

How can you tell that...... 

What impression of ...... do you get from these paragraphs? 

What was .... thinking when..... 

Can you explain why...? 

Predict 

From the cover what do you think this text is going to be about? 

What is happening now? What happened before this? What will 
happen after? 

What does this paragraph suggest will happen next? What makes 
you think this? 

Do you think... will happen? Yes, no, maybe? Explain using evidence 
from the text. 

 

Identify and Explain 

Explain a character's different/changing feelings throughout a story. How do you know? 

What are the clues that a character is 

liked/disliked/envied/feared/loved/hated etc...? 

Who do you think this information is for? 

Why has the writer written/organised the text in this way? 

Why is 'x' (character/setting/event) important in the story? 

Why do you think the author chose to use a question/bullet/subheading/table etc to present the 

information? 

How does the title/layout encourage you to read on/find information? 

 

Inference questions can be the ones 

that some children find most difficult. 

They need to think outside the box 

and the answer often isn’t written in 

the text. Lots of discussion with your 

child about thoughts, feelings and 

actions will help this skill. 

Encourage your child to expand their 

answers when predicting. Why do 

they think something might happen? 

What clues have they read or seen? 
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Comparisons  

Describe different characters' reactions to the same event in a story. 

How is it similar/different to ...? 

Which section was the most interesting/exciting part? Why? 

Compare and contrast different character/settings/themes in the text. 

What do you think about the way information is organised in different parts of the text? Is there a reason 
for why this has been done? 

The mood of the character changes throughout the text. Find and copy the phrases which show this. 

Useful Websites to Support Reading at Home: 

https://www.booktrust.org.uk/books-and-reading/

tips-and-advice/reading-tips/ 

https://www.bbc.co.uk/bitesize/articles/zbxby9q 

https://www.pearson.com/uk/learners/primary-

parents/learn-at-home/help-your-child-to-enjoy-

reading/top-10-tips-to-help-children-enjoy-

reading.html 

https://www.gov.uk/government/publications/10-

top-tips-to-encourage-children-to-read/10-top-tips

-to-encourage-children-to-read 

Word Choice 

What does this word/ phrase/ sentence tell you about...character/setting/mood etc? 

Which words do you think are most important? Why? 

The writer uses words like ... to describe .... What does this tell you about a character or setting? 

What do you think the writer meant by... 'x'? 

The writer uses ...words/phrases...to describe ... How does this make you feel? 

The author makes an action/description 'like' something else. Why? What does this mean? 


